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INTRODUCTION

If you are the parentof a childwho has devel-
o~ental disabilitiesyou are probablyalready
an advocate. You have probablyhad to attend
team meetingsand giveyour opinionaboutwhat
you thoughtyour sonor daughterneededin day
services. You haveprobablyhad to visitmore
thanone trainingprogramto see whichone you
thoughtbest suitedyour son:sor daughter’s
abilities. When decisionswere made thatyou
thoughtwere not in the best interestsof your
daughteror son”youprobablyspokeout, wrote
letters,or even requestedlegalhelp. All
of theseexperiencesare part of your roleas
an advocatefor yourson or daughter.

Thismanual is a tool foryou to use in your
continuedrole as advocatefor your son or
daughter. Many of the servicesyour son or
daughterare entitledto underthe law are
in place. Publiceducationnow includesall
childrenfromage 4 to 21 who
have disabilities.Vocationaltrainingis
available. Lawsprotectingthe handicapped
workerare in place. Day servicesare regulated
by statelawsand regulations.But the role
of advocacyhas not ended. Criticalques-
tionsaboutthe qualityof servicesoffered
are being raisedby professionalsand parents
alike. Are the services,as offered,a
good use of your son’sor daughter’svaluable
time? Is what theyare learningusefulin
the “real”world? Are the job trainingskills
beingtaughtactuallygearedto ‘real”work
possibilities?IS your son or daughterbeing
taughtthe living,social,and work skills
needed~foxthem to reachtheirpotential
for independence?Are theybeing allowed
entranceintoan integratedadultworld?

Each”sectionof thismanualoffersyou ques-
tionsand ideasto thinkaboutwhen planning,
reviewing,and creatingday servicesthat
maximizeyour son’sor daughter’sdevelop-
ment. Thereare questionsfor you to ask
yourselfin examiningyour own attitudes
and expectationstowardsyour son or
daughter’sfuture. And, thereare advocacy
strategiesyou can use aloneor with other
parentsto bringaboutneededchangesfor
qualityprogramming.

. . .



Your advocacyeffortsalongwith your belief
thatyour son or daughterhas a more promising
futurecan bring aboutchangeswhich will bene-
fit all personswith developmentaldisabilities.
Use thismanualas best you can. Add to it,
pa8s it out to otherparentadvocates,and
use it in groupmeetings. This is but a small
part of what it takesto see to it that your
son or daughterbecomesall he or she is capable
of becoming.

Youradvocacyeffortsin the past have made
a greatdeal of difference.Your future
effortscan openthedoorsto a placewhere
independence,self-worth,and dignitywill
belongto your sonor daughter. And, only
then,will it belongto us all.

.....

-2: ,



LONG RANGEPLANNING

No one can know the future. Noneof us.can say for certainwhat
the futureholds for us. Yet, formany of us, it has beenour
visionsof.thefuturewhichhavemade successespossible. We know
thatdecisionswe make todayhelpshapeour future.

Long rangeplanningfor your son or daughterwho has a disability
is planningfor his or her future. Your son or daughterhas a
future. Planningdone now for schoolprogramming~placementor
trainingaffectsthe kind of futurehe or she will have. Long-range
planningfor this futurecan affectthe kindsof decisionsthat
are made now. If the long-rangeplan is a plan for maximizing
independence,then agreeingto a segregatedsettingwhere trivial
skillsare being taughtis not in keepingwith the long-range
plan. If the long-rangeplan includespaid work in a supported
work model,then learningworkskillson make-believeinstruments
might not be the best use of timeand resources. One parentsaid
recently“It’sbetterto aim too highand have to 90 back a few
stepsthan to aim too low and not go enoughsteps forward.W

Makinga long-rangeplan shouldinvolveaiminghigh. For toomany
years,toomany peopleaimedtoo low when planningfor persons
with developmentaldisabilities.Yearsago familydoctorsoften
suggestedinstitutionalizationas the long-rangegoal of thechild
with mentalretardation.We havelearnedabout the futurethat
provided. Later,long-rangeplanningincludedcommunitygroup
homes,trainingcenters,and publicschoolclassrooms. Now we are
learningaboutthe futuresmanyof theseservicesprovide. Many
exist as mini-institutionsplacedin our communities.
Participantsand residentsare treatedlike childrenin segregated
environmentswhere they have few choices,littlemeaningful
trainingand dim futures.

In askingthe question,‘Whatdo I want for my son’sor daughter’s
future?ayouOllneed to expressyourhopesfor him or her. Whatever
his or her disability,whateverits severity,your son’sor daughter’s
futurewill be better if the long-rangeplanning emphasizes developing
independence.More and more optionsin programsand living
arrangementsare”beingmade available.

Early interventionand childrenwithdisabilitiesremainingin
theirhomeshavechangedthe futuresformany. Futuresfor adults
are beingchangedby long rangeplanningfor livingand workingas
independentlyas possible.

We havemade a greatdealof progressover
the years for our handicappedchildren. We
havegottenthem back intoour communities
by buildinggrouphomesand day activity

-3-
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centers. We have supportedthe buildingof
shelteredworkshopsfor theiremployment
needs.And, we havegottenour youngerchildren
‘freeand appropriateeducation.n But, now we must
g? anotherstep. We must gain accessfor our
handicappedchildreninto adulthood. Theymust
be taughtand given the opportunityto take their
placeas adultsin theircommunities,their
families,and in the workplace.

(A parentwhose son is in
a supportedwork program
in Richmond~Virginia.)

..-,:
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QUESTIONSTO ASK YOURSELFBEFORE~~G

1. What do I want for w daughter’sor son’sfuture?

2. Where do I thinkmy daughteror son will be livingin
one year? Ten years?

a) At home?

b) In an apartment?

c) In a semi-independentsituation?

d) A grouphome?

e) Other?

3. How will my son or daughterspendhis or her daytimeafter
high school? In fiveyears?

a) At a job?

b) In training?

c) At a shelteredworkshop?

d) At a day achievementcenter?

e) Other?

4. Do I see the currentservicespreparingmy son or daugh-
ter for the future? For a futurechangeintoa more
independentlivingand work environment?

-5-
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THE DIGNITY OF RISK

What

What

What

What

What

What

What

What

What

What

What

What

What

What

What

What

What

what

if you never got to make a mistake.
.

if your moneywas alwayskept in an envelopewhereyou
cOUldn’tget it.

if you were nevergivena chanceto do well at some-
thing.

if you were alwaystreatedlike a child.

if your only chanceto be with peopledifferentfromyou
was with yourown family.

if the job you did was not useful.

if you never got to makea decision.

if the only riskythingyou could do was to act out.

if you couldn’tgo outsidebecausethe last tinieyou
went it rained.

if you took the wrongbus once and now you can’t take
anotherone.

if you got intotroubleandwere sent awayand you
couldn’tcomebackbecausetheyalwaysrememberyour
‘trouble.ff

if you workedandgot paid$.46an hour.

if you had to wearyourwintercoatwhen it rained
becauseit was allyowhad.

if you had no privacy.

if you could do partof thegroceryshoppingbut weren’t
allowedto do any becauseyouweren’table to do all of
the shopping.

if you

if you

if you

spentthreehourseveryday justwaiting.

grew old andneverknewadulthood...

nevergot a chance.

.

,.
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LEGAL RIGHTSOF THE D~LOP~NTALLY DISABLEDPEPSON
UNDER P.L. 94-142

PublicEducation
*

P.L. 94-142 the Educationfor All HandicappedChildrenAct,
signedinto law in 1975 is designedto assurethat all
handicappedchildrenfromage 4 to 21 (inMinnesota)
have availableto them free,appropriatepubliceducation,including
individualizededucationand relatedservicesto meet their
needs.

What educationalservicesis your handicappedchildentitled
to?

-An individualizededucation. Thismeansa programwhich
LS developedto meet your child’suniqueneeds. The IEP
or IndividualEducationalPlan statesthe goalsand —
methodsused to obtainthosegoals.

-An appropriateeducation.n appropriateeducationis
measuredby what is learned,how it is learned?and how
much is le=med and how this fits the needsof the
individualstudent.

-Educationin the leastrestrictiveenvironment.Here the
~ntentis for all handicappedchildren to be educated
with non-handi=med childrento the maxim~ extentWss-
ible.

-Vocationaleducation. Vocationaleducationis one of the
many areasof educationprovidedfor in P.L. 94-142. It
shouldbe partof an IEP as soon as appropriate=

-Due process. This is a seriesof stepsthrough
parentcan go to secureappropriateeducational
forhis OK her handicappedson or daughter”

.-

which a
services
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WHATEVERYPARENTSHOULDKNOW

1.

2.

3*

4.

5.

6.

7.

8.

9.

ABOUT SPECIALEDUCATIONIN = 80‘S

Your:childwill becomea more independentand productive
humanbeing the more he/sheis integratedintocom-
munitylife.

Your childneeds to learnskillshe/shecan use now
or in the future.

Skillslearnedshouldbe age-appropriate.

Bewarewhen you are told thatyour childis not ‘readyn
to learna certainskill.

Participationin an activityis more importantthan
independentperformance.

The schoolhas a responsibilityto sene your child
until21 and to help preparehim/herforwork.

Severelyhandicappedstudents learn betterwhen skills
are taughtas a“part of everydayactivities.

The majorityof teachingactivitiesshouldhave a clear
purposethat%akessensem to the studentso that he/she
is motivatedto participate.

Non-segregatedschoolsitescan providelearningoppor-
tunitiesin socialand communicationareasand promote
acceptanceof handicap~d individualsby others.

.
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The key word for developingan IEP is “appropriate.”’Thereis
probablyqo otherword usedby professionalsand parents
that is so vagueand yet so attachedto the very coreof
individualizedlearning. “Appropriateto each individual’s
needs”offersthe possibilityfor endlesseducationaloppor-
tunities,speciallytailoredexercisesof skilldevelopment,
and individualizedmeasurementsof success.

And, yet, becausethe word is so vaguesomethes parentsand
professionalsalikear~tt sureof its meaning. How is “appro-
priate”determined? How is it measured? And, how is it
assuredin the day-to-dayschoolprogram?,

Here are some ideasto thinkaboutwhen askingyourself“is
this IEP appropriate,”“isthis skillappropriateto q son’s
or daughter’seducationalneeds?”-Alwaysthinkabout “appro-
priate”in connectionwith the ideaof the “individualeduca-
tionalneeds”ofyour son or daughter.

Is everyonein the specialeducationclassroomlearningthe
same skillsby the samemethods? If so, then,it is pro-
bably true that the tasksor methodsare inappropriatefor
someonein that room. Is that someoneyour daughteror son?

Lmk at the individualskillor task in termsof the long-
rangegoals. It is “appropriate”if it contributesto obtain-
ing thosegoals.

A learningexerciseis “appropriate”if it is in alig~ent
with your daughter’sor son’s rateof learningand levelof
ability. Marning to recognizenumbersmay b appropriate
if steadyprogressoccursover a reasonablelengthof time.
If, afterseveralyears,your son or daughtercan only recog-
nize some of the numbers correctly some of the time the
“appropriateness”of the taskcertainlyshouldbe questioned.
Maybe the skill is needed as part of obtaining maximum
independencebut no progressis seen. Questionthe methods
used. Maybe the way of teachingthe skillneedsto be
changed.

Appropriateprogramming applies to learningsocialbehaviors
as well as academicand livingskills. Thinkaboutwhat
behavioris appropriatein your neighborhood,the grocery
store. That is the behaviorto be sought. What is the
“appropriate”way to achievethe neededbehaviors: Rewards?
Deprivation?M &M’s? Isolation? NaturalConsequences?

-9,- 8



‘Appropriatechangeswith age,achievement,use of adap-
tivedevices,experience,and advancementsin understanding
how to best provide educationalservices. ~ IEP thatis
basicallyunchangedafter severalyears is probably no longer
appropriatefor your daughteror son. Eitheryour daughter
or son has gone past the statedgoalsand they are now stuck
in repetitionand boredom--orthe goals and methodsaren’t
appropriatebecausetoo littleprogress has been made.

An appropriateIEP is =e directedtowardachievingcontinualprog- -
ressin theareasof learniag skills for independence,whetherthat
is academic,vocational,or livingskills. An appropriateIEP
is one that trulytakesintoaccountyour daughter’sor son’s
interests,abilities,and progress. An IEP that underestimatesthe
student’sabilitieswill onlywaste precioustime and reinforce
a self image of lack of potential.

Md up the actualtime spentin a schoolday on learning
set tasksfor your son or daughter. I@wxnuchtimeperdayis
spentsittingand waiting? Visit the classroomto obsewe
what your son O= daughteractuallydoes while in school. You
may findwhat they are teachingis appropriatebut thatnot
enoughtime is beingdevotedto learningthe tasks.

Lou Brown,educatorfromMadison,says”thelower functioning
the childthe brighterthe teacherhas to be.* Maybe it also
meansthe betterthe IEP needsto be.

You as a parentalreadyknow a lot about how your son or
daughtexlearns from being the primary teacheryourself.
Make suggestionsand shareyour techniquesthat haveworked
with the educators. Often they are overwhelmedby the
difficultiesand nearly desperatefor the ideas. A goodwork-
ing relationshipbetweenyou and the teacherwill go a long
way to providingan “appropriateand individualizededuca-
tionalprogram.R

a
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QUESTIONSFOR PARENTSOF ELEMENTARYSCHOOLSTUDENTS
(AGE8-12)

.

1. Does-mychildparticipatein work activitiesin the
classroom?

2. Is my childbeingexposedto differentwork possibilities
(i.e.by fieldtrips,slides,peers)? (Careerawareness?)

3. Is my childbeingpreparedfor the vocationalprogram
of middle-school? (Workawareness,readiness?)

-,
. .

.



WHY INTEGRATE?

For many years,handicappedpersonshave been kept
out of the mainstreamof life. Theyhave been keptout of
schools,work places,and communityactivities,and they have
been-relegatedto separateschools,workplaces,and commu-
nity activities.As a result,theyhavebecomestigmatized
as handicappedand viewedas havingsuchdifferentneedsfrom
everyoneelse that they had to be segregatedto meet those
needs. As segregationplacedmoredistancebetweenhandi-
cappedpersonsand others,the more theywere stereotypedand
misunderstoodby others. .

What are the benefitsof a focuson integrationin
publicschoolprograms? Studentscan learnto functionin
environmentsthat are more normalized.They learnto do
thingsnon-handicappedkids do with non-handicappedkids.
They learnvaluablesocialinte~ion skillswith peersthat
theyhave no opportunityto learnif segregated.They learn
to functionmore ways in more placesbecausethey are
includedin more activitiesin moreplaces.

Integrationdoes not happenby just transplanting
kids to new classrooms. Much planningand forethought.is
involved. Parents,non-handicappedstudents,and teachers
need specialtrainingand supportto helpthe processgo
smoothly. This planningis crucialto the successof inte-
gration. An examplefrom the experienceof a teacherof
severelyhandicappedchildrenshowstheneed for planning,
training,and supportbest:

The firstfew weeksof the newTMR class
at the juniorhigh,a mainstreamteacher
approachesthe teacherof theTMR students
one morningwith a problem. John,one of
the new juniorhigh TMR students,was getting
intothe habitof swingingfrom this social
studiesteacher’sdoorjambeachmorning. The
qainstzeamteacherdid not feel this behavior
was appropriate,but Johnts6’3° framediscour-
aged him from tryingto disciplinedirectly.
He came to the TMR teacherwiththe question
of, ‘WhatshouldI do?- The TMR teacherpromptly
asked if the studentwas told to stop playing
the Tarzanof the Doorway. “No,nrepliedthe
mainstreamteacher,‘CanI do that?” The story
endswith John givingup his Tarzanroutineon
the firstrequestfromthemainstreamteacher
the next day.

.
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This little story demonstratesthe need for edUcat-
ing thosewho lack experiencewith handicappedpersonsdue to
the yearsof segregationof handicappedpersonsfrom the
remainderof society. Non-handicappedpersonshave cometo
perceivehandicappedpersonsas much more differentfrom
everyonethan they reallyare. Integrationis not onlya key
to learningmore functionalskillsfor the handicappedper-
son,:but a key to attitudechange. Integrationinsures
betterattitudestowardhandicappedpersonsthroughouttheir
lives.

Segregationfromnon-handicappedenvironmentsand
activitiespreventsyour handicappedchild from growingand
developingto fullcapacity. PublicLaw 94-142ensuresyour
child’srightto the leastrestrictive,most integratededu-
cation. Even thoughthis is true,many handicappedlearners
go to schoolin settingsthat keep them totallyisolatedfrom
the non-handicappedworld. Just as it was “easier”forpub-
lic schoolsnot to serviceseverelyhandicappedchildrenin
the past, it is “easier”for handicappedchildrento remain
segregatedfromotherstoday. Handicappedstudentscontinue
to sufferthe consequences.

As a parent,you can helpmake the differenceby
doingyour part in helpingyourchildbecomea part of the
communityoutsideof the schoolday and making sure he or she
is integratedas much as possibleduringthe schoolday.

-13-
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WHERE TO START

Start fromwhere
.

- Look

you are.

at what you are
home. Next,lookat
pare the two. Often
lap, too often,many

teachingat
school,com-
there is over-
differences.

DO-*U expectthe sti results
as the school? Betterresults?
Are your expectationslower? Does
your sonor daughterperformone
thing independentlyat home and
not performthe same skill in
school.

Inconsistenciesdecreasethe chancesfor successfullearn-
ing. -.

The parentand teacherneed each
other. They must teacheach other
and be open to learnfrom each
other. Thereis not enoughtime
for your daughteror son for time
to be wasted. But, there is
enoughtime foryour daughteror
son to learnfunctionalskills
or skillslearnedfor independence
thatwill lasta lifetime.

-14-
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THE SKILL“READINESS”TRAP: DOES “PEW” MEAN NEVER?

Pictureyourselfat an annualIEPmeetingfor your
handicappedchild. Does the scenariorun somethinglike
this?

Thereare at leasttenprofessionalsin attendance
tellingyou whatyour child needs. Of course,their
expertisemakesthemmore informedaboutyour child’sneeds-
you’re just the parent. The IEP meetingitselfis like a
hurriedbusinessmeeting. Everybodyseemsto know the
plannedagendabut you.

First,the schoolstaffpresentsinformation
gatheredfromtheirevaluationsof your child. Billy is at
the three-yearleveldevelopmentallyand at the Piagetian
pre-operationalstageeven thoughhe is 15 yearsold
chronologically. Thatsswhy we have been teachinghim to
match shapeson worksheetslike thesein the pre-reading
area. When he mastersthis,he’llbe readyto match letters
and when he does that,he911be readyto startworkingon
phonics. The nextstep is beginningreading. Wefre also
teachinghim a rangeof other skillsappropriateto his level
of development.For example,for pre-dressing,he’s learning
to open and closetheworld’slargestzippertackedto a
piece of plywoodhungon the wall. And for leisureskills,
he’s learninghow to sing “If you’rehappyand you know it
clap your hands.” That’sBilly’sprogramfor the coming
year.

hell?as acommittedparent yuu Ii:>uelistenedLo
theseIEP planscarefully. You have somequestionsin your
mind but decideagainstaskingthem in ordernot to look
foolishor make toomany waves. But those questions linger
in your mind:

When willBilly learnto match thoseshapes?
Hets been bringing home the same worksheets for
5 years.

How muchdoes Billy need to learnthe “clapyour
hands”song? He singsalongprettywell at Sunday
School,and,besides,it was prettyembarrassing
whenhe burst into song at thatrestaurantlast
week.

When willBilly learnto zip up his jacketinstead
of the zipperboard?

WillBillybe a preschoolerforever?

-15-
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Itss unfortunate that so many good questions never
get asked. School is supposedto helpyour child becomemore
independentand productive. If preschoolskillsare not
learnedduring the elementaryschoolyears, secondarylevel
trainingshouldshift its focusto more age-appropriate,
funct~onalskill trainingefforts. Secondaryspecialeduca-
tion shouldfosterindependenceat home and in the community,
as well as in school. Parentsworryaboutwho will “take
carem of theirchild when theyare gone. Schoolshouldbe
givingtheirchild skillsthatreducethe need for con-
stanthelp and supervisionso thatthe childwill need less
care fromothers.

So ask tho’sequestionsat the IEP meetings. Be a
parentwho knows that your inputis cruczalto tne IEF process.
Donttlet “pre”mean “nevernfor youz child.

.
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SAMPLESKILLSPARENTSCAN TEACH
(Adapt- from ‘Parents’Role in CareerEducation,“ U. of
Nebraska)

1.

2.

3.

4.

5.

6.

7.

8.

9.

10•

11.

12.

13.

14.

15.

16.

17.

18.

19•

20.

21.

22.

23.

Make the bed

operatethe dishwasher

Operatethe washingmachine/clothesdryer

Use a screwdriver

Peel carrots/potatoes

Sweepor mop the floor

Vacuumthe carpet/operatethe vacuumcleaner

Pump gas into automobile

Check the oil in the automobile

Checka book out of the publiclibrary

Call ‘Information’to inquireabouta telephonenumber,
call for ‘Time’

Make a bank deposit/withdrawal

Write a checkproperly

Use publictransportationsuchas a bus or taxi

Buy groceriesfrom a preparedlist

Writea friendlyletter/addressenvelope

Set a tablecorrectly:cleanup afterdiMer

Make correctmoney exchangesfor smallpurchases

Make appropriatetelephOneconversation

Fold/store/han9clothesproperly

Changebicycletire
. . .

Performsimplehome repairs
..

FO11OWdirectionsfor simplerecipes

-17-
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HOW TO MEASURESUCCESS

Ml of us have learnedto measurethe successof our handicapped
childrenby certainstandards. The standardwe traditionally
usedw~ progressalonga developmentalcontinuum-- a stepby
stepprogress througha carefullyorderedsystem-- and by
measuringthe lossof unwantedor disruptivebehaviors. Now,
educatorsand parentsalikeare startingto questionthisway
or ‘model’of learning. ‘Successais oftenunobtainable
or too slowor,if ‘successmis gained,the lessonslearnedhave
littlevalue in theworldof homeor communityor work by the time -
they are learned.

We now know thatall childrenwith handicapscan learn. The next
step is to ask ‘w= shouldtheybe learning?-l~ children
can learnand somelearnslowerthanothers,shouldall children
be taughtthe samethings? If, on the model of the developmental
continuum,a certainskillis seenas appropriateto a four~ear
old’sdevelopment,shouldthe educatorsview it a successwhen
a 20-yearold achievesthatgoal? Dr. RichardS. Keel,of
Universityof Washington,says ‘tobe sure,somegrowthis better
thannogrowth. Getting betterat the wrong things,is not
gettingbetter.a

So, a new approachis needed. Functionalskillsare beinglooked
at in developingIEPSSand curriculum:what does the childneed
to know to functionin his or her home,neighborhood,grocerystore,
and have a more independentfuture. What skillswill be needed
for communication,mobility,and socialinteractions.

Parentsare a key partof developingfunctionalgoals. Often
it is the parentwho knowswhat skillsare neededto functionin
the communityas theyare the ones who will take the childto
church,restaurants,and parks. And, the school,in orderto not -
just teachgoodbehaviorwithinschool,must beginto use the
communityas the placewherelearningtakesplace. The homeor
communityis the ‘natUralenvironment’fOr the learning. Dr.

.

Neal states@ MS ‘InnovatimMel Pxog~amfor AutisticChildren
and TheirTeachers(SMPACT)a:

A trulyfunctionaleducationalprogrammust
encompassall environmentsin which the
childinteracts.The enhancementof
independentfunctioningskillsfor those
settingsincreasesthe likelihoodof the
childenteringthe leastrestrictive
environmentpossible. With p--entsand
teachersworkingtogether,each childOs
potentialfor ultimatefunctioningcan be
realized.

-18-



QUESTIONSFOR PARENTSOF 12-16YEU-OLD STUDENTS

1. Is work trainingbeginning?
:

2. Is it beingdone in a way that allowstryingout a
varietyof job skills?

3. Is it in the ‘leastrestrictiveenvironment”?

4. How much of the schoolday is assignedto work,leisure,
livingskillpreparation?



5. Is my childbeingxnadeready for vocationaltraining?

.

6. Are my child’sindividualstrengthsbeingbuilt upon?

7. Are my childcsinterestsbeing considered?

-20.-, ..



HOW THE DEVELOPMENTALMODEL CAN STOP DEVELOPMENT—— ———

Twentyyearsago,our knowledgein the areaof
teachinghandicappedlearnecswas very limited. In fact,
many school-agehandicappedchildrennevereven had the
opportunityto attendschool. The more handicappeda child
was, the less thatwas knownabouthow to teachthatlearner
usefulskills.

The developmentalmodelbecamethe major teaching
toolof the day. With thismodel,a child’sdevelopmentis
measuredor testedand comparedto thatof non-handicapped
childrenthe same age. Skillsare neatlysequencedin order
of “normalndevelopmentand the handicappedchildrenwere
instructedin skillareas,beginningat whateverpointthey
fit. into the sequence.This can work well with less
handicappedchildrenwho are lessdifferentfrom their
non-handicappedpeers.

What happensto.the severelyhandicappedchildwhose
instructionis basedsolelyon the developmentalmodel? This
typeof child startsat the bottomof all the skillsequences
and struggles‘slowlyupward. He or she may stillbe workingon
preschoolskillsas an adult. Over the years some educators
began to questionthe usefulnessof the developmentalmodel
with olderchildrenthatweremore severelyhandicapped.
Relying on the developmentalsequencefor teachingthese
childrenseemed to produce“eternalpreschoolers” with many
def.endencieson others.

The educators who questioned the developmentalmodel
began to try to’thinkof more appropriate ways to help
severely handicappedchildren participate in more normalized
activities in their environmentsand become more independ~at
and productiveas adults. Here are some guidelinestsey
developedto helpyou evaluateyour child’s training
programs:

1. Your child needs to learn skills he will
use now or in the future. Teaching him or her
to hop on one leg wonlthelp him o. hu. in the
adultworld.

2. Your child will become more independent
and productive if what he.or she is taughtmakes
him a partof communitylife. Preschool
skillsdo not easean adulthandicapped
personintothecommunity.

3. Skillstaughtshouldbe age-appropriate
wheneverpossible. Why teachhim or her

.
to put
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the toys into the box when he or she could
be puttingthe silverwareinto the drawer?

4. Bewarewhen someonetellsyou that your
* childis not ‘readymdevelopmentallyto

learna particularskill. Chancesare it
wouldbe best to teach him or her to partic-
ipatein the activitywith help ratherthan
waitinguntilhe or she is ‘readym. Your
childneedsas many chancesas he or she can

anticipatein the activitiesof his
WouldnCtyou rather

see yourhandicappedteenagerfeedhimself
or herselfwith assistanceratherthan be
fed?

.-

.
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DEVELOPMENTALVS. FUNCTIONAL SKILL TRAINING

Developmental

Speechand Language
1) Says “please”and 1)

‘“thankyou”
2) Pointsto picturewhen 2)

examinernames:dogf
cat, keytgirlletc.

3) Nameswhenshownpicture 3)
of: car,nail,pencil,
wagon~duckletc.

4) Indicatesbodyparts 4)

Functional

indicatesbasicwants
and needs
Ordersfood at
McDonald’s

(Fora non-verbalin-
dividual)Ringsbell
to signaldesireto
communicate
Asks for help when
necessary

GrossMotor
~) Standson one foot for 1) Walksup and down

5 seconds stairs
2) Walks balancebeam with 2) Gets in and out of

handsat sides chair
3) Walks steppingover a 3) Stepsdown fromcurb

5 cm by 10 cm board
withoutdifficulty

FineMotor
1) Uses pincergrasp 1)

2) Foldspaperand creases 2)

3) Stringsbeads 3)
4) Cuts claywithcookie 4)

cutter
5) Stacks5 blocks 5)

Puts coins intovend-
ingmachineindepen-
dently
Closessandwichbag
usingtwistertie
Turnsdoorknob
Dialstelephone

Screws and unscrews
jar lids

Academics
1) Reads flashcards 1)

2) Givesappropriateamount 2)
of changefroma dollar

3) Adds and subtracts 3)
4) Tellstimeon hour 4)

Followsrecipeson
individualizedcards
to preparemeals
Givescashierone
dollaramountfor
purchases
Usescalculator
Respondsto pre-set
watchalarm

Leisure
Age Appropriate

1) Playswithpuzzles 1) Playsvideogames
2) Colors 2) Uses radio
3) Fingerpaints 3) Goes to community

sportingevents



CAREER DEVEMPMENT EELPINGSKILLSQU13STIONNAI~FOR PARENTS
(VocationalMvocacy for Parents-TratiersManual.Patricia
D. Beebe,Kim Kessler)

1.

2.

3.

4.

5.

6.

7.

8.

9.

10•

Do I listen to my child’sexpressionof
dreamsaboutwho he/shewants to become?

Can I acceptmy childas a growing person,
regardlessof his/herstrengthsand
weaknesses?

Do I take the time to participatein my
childOsfantasygamesactingout jobs?

Can I relateto jobsand thingsmy child
likesto do, even if I have had no exped-
iencein those fields?

Do I supplymy childwith books,magazines,
and gamesfromwhich interests,capacities,
values,and job skillscan be experienced
andlearnedabout?

Do I serveas a career modeland introduce
my childto othervocationsoutsidemy
fieldof work?

Can I permitmy childto try out work
experiences,even thoughI may not like
t@e work myself?

Can I findand use job informationresources
in helpingmy child learnmore about
specificoccupations?

Do I supportthe schoolOseffortsin career
education?

Can I pe~t.my childto exploreinterests
in nontraditionaloccupationsregardlessof
sex or socialor economicbackgroundor
handicap?

Yes No——

——

——

——

——

——

——

——

——

.
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W~T DO WE MEAN BY VOCATIONALEDUCATIONFOR HANDICAPPED
YOUTH (ParentsAdvocatingfor Vocat~onalEducation)—- .

Basic Issuesfor Advocates

I. Basicvalues:

All handicappedindividuals
livewith self-respectand

have potentialto learn;to
dignity.

Low expectationshaveunderminedthis potential: we
must expectdisabledyoungpeopleto becomeas indepen-
dent as possibleand ex

+“
ct schoolsand otherinstitu-

tionsto equiphandicappedindividualsto participate
in the real world.

Equalopportunityto receivevocationaleducationis a
rightunder law.

Vocationaleducationmustbe basedon individualcapaci-
ties,not on stereotyped,old myths aboutwhat disabled
peoplecan or cannotdo.

Disabledyoungpeoplemust be integratedinto regular
vocationaleducationprogramsto the greatestextent
possible.

Vocationaleducationplanningmust be individualizedto
meet uniqueneedsof eachdisabledstudent.

II. Basiccomponentsof goodvocationaleducationfor handi-
cappedyouth:

1.

2*

3.

Assessment: gatheringrelevantinformationabout
assetsand deficitsin many areas--acadmic~physical~
social,emtional, vocationalinterest,aptitude,
motivation experience.The need for new kindsof
testingmethodsusing“hands-on”exwri@nces~
sensitive evaluators, input from manysourcesc

Appropriateadaptationsor specialaidsand assis-
tance for individualstudents.

Counseling. . . basedon new opportunities,
willingnessto standup for disabledrightsf
commitmentto individualneedsWd aptitudes,not
basedon old stereotypedvocationalgoals. “

A ~roject of the Parents’Campaignfor Handicapped
Childrenand Youth
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4. IndividualizedEducationPrograms(IEPs)must includea
vocationalcomponent.

5.

6.

7.

8.

9.

10•

Ask: ‘How will this IEP helpmy childpreparefor his
futurs?” Includework-relatedgoals,such as socializa-
tion,personaland emotionaldevelopment.Consultstu-
dentsabouttheirideasand goals. Pin down respon-
sibilityfor services. Who will provideevaluation,
trainingor relatedservice? When?

Task Analysis.

Essentialto breakwork-skillinto teachableparts that
will lead to greaterand greatermasteryof the job.
Teachingstepsrelatedto job-skillsis the essenceof
all vocationaleducation;for handicappedstudents,the
stepsmay need to be furtherbrokendown to teachable
parts.

CooperationbetweenSpecialEducationand Vocational
Education.

Each has expertiseto give to the other;cooperationis
essentialif programsare to be effective.

Inter-agencyplanning.

VocationalRehabilitationagencyworkersmust work
with specialeducationand vocationaleducationadminis-
tratorsin over-allplanningfor deliveryof services.
Inter-agencymemorandum issuedby FederalGovernment,
October1978,calls for interagencyplanning. Advocates
must followthrough,to bringthisabouton state,local
and schoollevels.

Linkswith business. Job trainingmust be basedon
reality. What are the realopportunitiesfor work?

Essentialto plan with bueiness leaders--so that skills
taughtwill lead t~ployment. Businessneedsto be
sensitizedto needsand abilitiesof handicapped
employees,cooperationcan leadto analyzingjobs and
job skillsto be taught.

Independentlivingskills.

A relevantcurriculumfor handicapp~”studentsmust
includeskillsand challengesrelatedto livingand
gettingalongin the realworld.

Job developmentand followup.

Placementand followupare partof training--toopen
up opportunitiesand make sure that studentshave sup-
port theyneed untilthey can make it on theirown.

-_26-
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QUESTIONSFOR PARENTSOF 16-21YEAR OLD STUDENTS

1. Is therea vocationaltrainingplan?

..

2. How much of the day is being spenton learningof
skillsfor independence?

3. m work training occurring on a ‘real”work site?

,.

4. IS my childbeingofferedthe vocationaltrainingthat
suitshis or her needs? Interests? Strengths?

5. Is post-schoolvocational planning OCCUrrin9?

6. Is DVR involved?

. . .
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7. Are the skillsbeing taughtage-appropriate?

8. Is therea transitionplan frompublicschmling to
adultservices?

.

.

-.

-.
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LRJ2:DON’T CRAMP YOUR CHILD’S STYLE!

LRE, leastrestrictiveenvironment.What should
that mean to the parentof a handicappedchild? It is proba-
bly the most importantterm you could learnthesedays to
ensurethat your childbecomesan adultwho stretchesto the
limitsof his or her capabilities.

Your childwill learnmore and becomea more inde-
pendentand productivehumanbeingif he or she is integrated
intocommunitylifeas much as possible. This means it is
best for him or her to participatein activitiesin environ-
ments as similaras possibleto thoseusedby non-handicapped
people. The job of parentsand educatorsis to help the
handicappedyoungsterfunctionin the leastrestrictive
environmentpossible-- at home,school,work,or play.

As you mightguess,LRE playsa part in all segments
of your child’slife. At home, it couldmean thathe or she
learnsto put on his own shoesbecauseof the wondersof
velcro! At school,it couldmean thathe or she has non-
handicappedfriendsbecausehe has the opportunityto go to
schoolin the samebuildingand even sharein someof their
instruction.At work,it couldmean thathe or she has a
regularjob bussingtablesin a localcafeteriaand teaches
some non-handicappedadultsaboutwhat efficientworkers
handicappedpeoplecan be. At play, it couldmean thathe or
she goes to a Twinsgame and showseverybodytherethathe or
she can cheeras loudas anyone.

Parents,helpmake sureyour handicappedchildhas
the opportunityto functionin LREs throughouthis life.
Donst cramphis or her style!!

-...
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SUGGESTIONSFOR PLANNING

1. Writedown the skillsyour son or daughteral-
readyhas.

.

2. List the thingsthat can be done independently,
the tasksforwhich someassistanceis required.

3. List the tasksyour son or daughterlikes,dis-
likes.

.

:

4. List skillsyou would like to see taught:

For mre independenceat home

For more independencein leisuretime

For more independencein work -
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5. List career/taskpreferencesof daughteror son.

6. List career/taskpreferencesyou have.

7. List communityor integratedopportunitiesyour
daughteror son couldparticipatein which currently
they cannotbecauseof disability,behavior,physical
barriers.

.

. . . --
.



WHAT MAKES THEM IU’RAIDOF CHANGE?

(ParentsMvocating for VocationalEducation)

Advocates-forvocationaleducationfor handicappedyouth
will probablyfindthat schoolsstubbornlyresistchanging
theirpoliciesand practices. John Gugerty,in an article
callingfor betterresearchin methodsof teachinghandi-
cappedstudents,outlinedsomeof the reasonswhy this is
so*

Each groupwithina schoolhas a differentset of fearsand
worriesaboutintegratinghandicappedyouth in regularvo-
cationalclasses,Gugertypointsout.

Administratorshave theseconcerns:

1.

2.

3.

4.

5.

Organization.Administratorsare concernedabouthow to
carryout mainstreamingand how to measureit. HOW do
we knowwhichmethodsof integratinghandicappedstudents
are best for the studentand most effectivefor the
school? What is the best way to plan,coordinateand
staffthe new program? Can admissionstandardsbe imposed
withoutdiscriminatingagainsthandicappedstudents?

TeacherTraining. What skillsand knowledgedo teachers
need? What typeof inservicetrainingis best? How will
theyknow teachersare adequatelyprepared?

IEP’s. What is the bestway to developandmonitorthese
plans?

Accountability.Who is ultimatelyresponsiblefor the
successof handicappedstudents? How shouldtheybe
evaluated? Do existingdegreesandcertificationsystems
have to be changed?

LegalConcerns. What is the school’slegalresponsibility
for successin educatinghandicappedstudentsand insur--
ing theirsafety? If labelsare eliminated,will state
specialeducationfundsbe lost?

Teachershave a differentset of concerns:

1. TeachingProcessesand Materials. Will handicappedstu-
dentsin the classroomrequirea lot,moretimein
individualizedinstructionand lotsof new materials?
Whatmodificationsa~e neededin existingmaterials?

2. ClassroomManagement.Will therebe disciplineproblems,
or interpersonalproblemsbetweenthe handicappedand
other students. .

.

.

.
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3. Accountability.Whatmeasureswill be used to judge
the teacher’sperformancein educatinghandicappedstu-
dents?

.

4. Evaluation. Will the teacherbe able to set the standards
by which the studententers,staysin, is droppedfrom,or
successfullycompletesthe course? How shouldthesestan-
dardsbe established?

Students--bothhandicappedand not——also have concerns.
Handicappedstudentsmay be anxiousaboutbeingacceptedby
theirteachersand peers. Theymay be worriedabout their
abilityto competesuccessfully.Non-handicappedstudentsmay
be afraidtheywon’t knowhow to act or how much they should
help handicappedstudents. Theymay feelneglectedby a
teacherspendingmore timewith a handicappedstudent. They
may feel that individualizedcriteriafor successare unfair.

Obviously,parentsand advocateshavemany concernsalso,
from the qualityof educationavailableto the effectof
diagnostic,labelson performance.But understandingthe
worriesof”theothergroupswill make them moreeffectiveas
advocates.

OrganizationalCharacteristics

Largeorganizations,includingschools,sharecertaincharac-
teristicswhichmake themreluctantto change. Thesemay
relateto questionsof fact, emotion, or resources.

Some are:

1.

2.

3.

4.

5.

6.

7.

8.

The drive for the organizationto perpetuateitself--
to stay in existence.

The desirqof the stafffor
respect..

The emotionalinvestmentof
skillsand practices.

security,fellowshipand

staffmembersin certain

Comfortwith the existingsituationand fearof the
unknown.

Sensitivityto variouspressure-groups.

Cost (money,emotionalenergy,physicalenergy,
and time).

Prevailingphilosophyand values.

Politicalfactors.

..



TO be a successfuladvocate,you must keep in mind that
all the issuesare not goingto be on the table. People
often do not expresswhat they reallyfeel,and sometimes
they are not even fullyawareof what they feel. When -
you go intoa negotiation,be awareof both the expressed
and the hiddenconcernsof all participants.

..

.

Abstractedand adaptedfrom: Gugerty,John. “Discovering
What WorksBest in EducatingHandicappedStudents: ThereCs
NO Substitutefor Good Rssearch.WAmericanVocational
Journal,April 1978.

-- .-

.

.

.
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Here are the names and phone numbers of places which may
be able to help you if you want additional information or
assistance:

1.

2.

3.

4.

5.

6.

7.

8.

9.

Advocatefor the Blind 645-3930
1821UniversityAvenue
St. Paul,MN 55104

LegalAdvocacyfor the Developmentally 338-0968
Disabledof Minnesota (800/292-4150Toll Free)

222 GrainExchangeBuilding
323 FourthAvenueS
Minneapolis,MN 55415

LegalAdvocacyProjectfor Hearing (TTY)332-4668
ImpairedPersons (Voice)332-1441

222 GrainExchange
323 FourthAvenueSouth
Minneapolis,MN 55415

..

Minnesota Foundation for Better 222-6866
Speech and Hearing
508 Bremer Building
7th & Robert
St. Paul, MN 55101

Minnesota Association for Childrenand 646-6136
Adultswith LearningDisabilities

1821UniversityAvenue,494 North
St. Paul,MN 55104

MinnesotaEpilepsyLeague
CitizentsAid Building
404 S. EighthStreet,Room 242
Minneapolis,MN 55404

P.A.C.E.R.Center,Inc.
(ParentAdvocacyCoalitionfor
EducationRights)
4701ChicagoAvenue
Minneapolis,MN 55407

UnitedCerebralPalsyof Minnesota
Griggs-MidwayBuilding
1821UniversityAvenue
St. Paul,MN 55104

Associationfor RetardedCitizens,

340-7630

827-2966

646-7588

827-5641
800-582-5256Minnesota

3225LyndaleAvenueSouth
Minneapolis,MN 55408
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PARTIAL PARTICIPATION

For years individualswith handicaps have been excluded from many

of the activities non-handicappedpeople do and the places

non-handicappedpeople go because they do not have all the skills

necessary to participate independently. They weren’t ‘ready”.

The problem is that people tend not to get “ready” when they have

no access to settings which non-handicappedpeople use. The best

place to teach skills is where they are used and needed, so even
if the outcome may never be full independence at least some of

the skills can usually be acquired.

The principle of partial participation affirms that all

individuals with severe handicaps can acquire many skills that

will enable them to participate at least in part in the same

settings as persons without handicaps. A person with handicaps

may not be able to find the necessary items at a grocery store but

he or she may be able to put foods in a cart and push that cart

around the store. “Aperson with handicapsmay not be able to

perform all the steps required to make a sack lunch, but he or she

can probably learn some of the steps.

If persons with handicaps are going to live more normal,

productive and valued lives, they must spend more of their time

doing what you and I do. Lacking all the skills or even lacking

the potential to acquire all the skills for a particular activity

should no longer be a reason to exclude persons with handicaps

from real-world activities in real-world settings..
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Partial ParticipationQuestionnaire

List the parts of each following task that your son or daughter
can currently perform. List parts that he or she could perform
with training or adaptive devices.

1. Getting Dressed

Can Do NOW

Could Do With Training And/Or Adaptive Device

2. Doingthe Laundry

Can Do Now

Could Do With Training And/Or Adaptive Device

-.

3. MakingToast

Can Do NOW

Could w With Training And/Or Adaptive Device

4. Vacuuming the Carpet

Can Do Now.

Could DO With Training And/Or Adaptive Device.
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5. Makinga PhoneCall

Can DO Now.

CouldDo With Training And/Or Adaptive Device.

6. Settingthe Table

Can Do Now.

Could Do With Training And/Or Adaptive Device.

7* MakingLunch

Can Do Now.

Could Do With Training And/Or Adaptive Device.

8. GroceryShopping

Can Do Now.

Could Do With Training And/Or Adaptive Device.

9. Using the Stereo

Can DO Now.

Could Do With TrainingAnd/Or Adaptive Device.
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10. Getting a Sandwich Out Of a Machine

Can DO Now.

Could Do With Training And/Or Adaptive Device.

11. Playing Electronic Games

Can DO Now.

Could Do With Training And/Or Adaptive Device.

12. Operating a Computer

Can Do Now.

Could DO With Training And/OrAdaptiveDevice.

●
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COMMUNITY INTEGRATION
. .

Persons with handicaps spend most of their time in settings with

other handicappedpersons. During the day they go to developmencai

achievement centers, shelteredworkshops or handicapped-onlyschools

or classrooms. Afterward, if they are adults, they most likely go

to a group home with other persons with handicaps. These settings

bear little resemblanceto the placesmost non-handicappedpersons

spend their time.

“Community integration”goes beyond living in the community.

State hospitals ensure physical segregationbut even

community facilitiesat this point usually mean social

segregation. The movement toward “community integration”is a

movement to provide persons with handicaps a more normalized

life-style with an emphasis on using community settings and

interactingwith non-handicappedpersons.

“Community integration”does not mean field trips in which many

persons with handicaps go en masse to the bowling alley, movie

theatre or circus. persons with handicaps represent a small

proportion of the population, but when they are seen in the

community, they tend to be in large groups. To truly be

integrated into the community persons with handicaps should be

using community settings on a regular basis individuallyor in

groups no larger than three at a time.



“Community integration”means using stores, libraries,

laundromats,churches and all the other settings available to any

non-handicappedmembers of the community and having the

opportunity to interactwith non-handicappedpersons.

To achieve community integration,persons with handicaps must

learn community skills in natural community settings, thus

community skills should be a major focus of training programs.

Vocational skills should be learned in the community, recreational

skills should be learned in the community as should shopping,

banking, and other skills.

When persons with handicaps are working, playing and interacting

with non-handicappedpeople on a regular basis and are accepted as

valuable members of our society, then we will have achieved

community integration.

.
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Normalizationmeans . . . a normal rhythm
of the day.

You get out of bed in the morning, even if
you are profoundlyretarded and physically
handicapped;

you get dressed,

and leave the house for school or work~ you
don’t stay home;

in the morning you anticipate events,

in the evening you think back on what you
have accomplished;

the day is not monotonous 24 hours with
every minute endless.

You eat at normal times of the day and in
a normal fashion;

not just with a spoon~ unless YOU are an
infant;

not in bed, but at a table;

not early in the afternoon for the conve-
nience of the staff.

Normalizationmeans . . . a normal rhythm
of the week.

You live in one place,

go to work in another,

and participate in leisure activities in
yet another.

You anticipate leisure activities on week-
ends~

and look forward to getting back to school
or work on Monday.

Normalizationmeans
of the year.

A vacation to break
year.

.*. a normal rhythm

the routines of the
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Seasonal changes bring with them a var-
iety of types of foods, work, cultural
events,sports, leisure activities.

Just think . . . we thrive on these sea-
onal changes.

Normalizationmeans . . . normal develop-
mental experiences of the life cycle.

In childhood, children, but not adults, go
to summer camps.

In adolescence,one is interested in groom-
ing, hairstyles,music, boyfriends and girl-
friends.

In adulthood, life is filled with work
and responsibilities.

In old age, one has memories to look back
on, and can enjoy the wisdom of experience.

Normalizationmeans . . . having a range of
choices, wishes, desires respected and
considered.

Adults have the freedom to decide,

where they would like to live,

what kind of job they would like to have
and can best perform.

Whether they would prefer to go bowling
with a group, instead of staying home to
watch television.

Normalizationmeans . . . living in a
world made of two sexes.

Children and adults both develop relation-
ships with members of the opposite sex.

Teenagers become interested in having boy-
friends and girlfriends.

And adults may fall in love, and decide
to marry.

-
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Normalizationmeans . . . the right to normal
economic standards.

All of us have basic financial privileges and
responsibilities,are able to take advantage
of compensatory economic security means, such
as child allowances, old age pensions, and
minimum wage regulations.

We should have money to decide how to spend,
on personal luxuries or necessities.

Normalizationmeans . . . living in normal
housing in a normal neighborhood.

Not in a large facility with 20, 50, or 100
other people because you are retarded.

And not isolated from the rest of the conunun-
ity.

Normal locations and normal size homes will
give residents better opportunities for
successful integrationwith their communities.

Written by Bengt Nirje, a leader of the Swedish
parent movement.
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48-HOUR COMPARISON

-.
One way to look at the question of normalizationis to compare
your day with that of your daughter’s or son’s day. List by the
hour what you do during an average week day and then an average
weekend day. Do the same for your child’s week day and weekend
day. See how the two lists compare.

YOUR WEEK DAY YOUR CHILD’S WEEK DAY

6:00 a.m. 6:00a.m.

7:00 7:00

8:00 8:00

9:00 9:00

10:00 10:00

11:00 11:00

12:00 12:00

1:00 p.m. 1:00 p.m.

2:00 2:00

3:00 3:00

4:00 4:00

5:00 5:00

6:00 6:00

7:00 7:00

8:00 8:00

9:00

10:00

9:00

10:00

11:00 11:00
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48-HOUR COMPARISON (continued) -

YOUR WEEKEND DAY YOUR CHILD’S WEEKEND DAY

a.m. 6:00

7:00

8:00

9:00

6:00

7:00

8:00

9:00

10:00

11:00

12:00

1:00

2:00

3:00

4:00

5:00

6:00

7:00

8:00 8:00

9:00 9:00

10:00 10:00

11:00 11:00

10:00

11:00

12:00

p.m. 1:00

2:00

3:00

4:00

5:00

6:00

7:00

p.m.
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WHY SHOULD ALICE WORK

For many years now, competitive employment for persons with
developmentaldisabilitieshas been rare. Persons with
developmentaldisabilitieswere viewed by professionals,
parents, and employers alike as too impaired for employment.
They were seen rather as perpetual children, dependent and
needing looking after. We have looked after them in institutions,
group homes, family homes, developmental achievement centers,
and shelteredworkshops. The assunmtions that supported
dependenceof disabled individualsbecame a self-fulfilling
prophecy. Limited expectationsproduce limited results.

In the past few years these assumptions of “dependence”have
begun to fall part. Our society is beginning to change its
view of handicappedindividuals. The effects and success of
‘normalization’have begun to show us the way to the entrance
for the individualwith disabilities into the “real” world.

Our society places a high value on work and income in measur-
ing the adult individual’sworth or status. Once a handicapped
individualenters the world of “real” work, that person’s status
both to himself or herself and those around him or her changes. Their
contributionto our society becomes visible to their family,
co-workers,and community. Income earned becomes a means to
partial or full financial independence. No one would defend
SS1 as a “livingwage.”

And there are other aspects of “real” work which benefit the
person with disabilities. Being part of an environment
where working side-by-sidewith nonhandicappedworkers is
possible is important. We learn from each other continually.
Havin~ the opportunityto develop new social skills and
behavior becomes possible with good role models. Other workers
learn to raise their level of expectationsof the handicapped
worker by being able to see what it is they are actually cap-
able of doing. Myths become useless.

There is a distinctionmade by some between ‘work’ and
‘labor.’ Preston Smeltzer, in an article entitled “Why Work
is Important”states that “work, believe it or not, is a
basic need of all human beings.” Work is something we should
choose to do. It improves our ability to survive and improves
the quality of life through income. We are able to feel
society is benefiting from our efforts. And, as a result of
our work, we learn that we are worthwhile as human beings,
we are useful.

Former President Johnson once said “The hunger for use and to
go unused is the greatest hunger of all.” Work lets us know
that the world in some way is better off because we are here.
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Labor is lacking recognition,or wage, or a sense of self-
worth. Labor is involuntaryand lacks meaningfulnessor
significance to the one who performs it.

AS parents we need to recognizeour son’s or daughter’s need
for ~~ork. There is the human need to feel useful or needed,
to feel like a person’s existence is worth the effort.

More and more vocational programs are being created that train
for real and meaningful work. Supported work models are being
created so that individualscan have help on the job. Job
placements are possible through new programs like targeted jobs
tax credit programs and special funding. Earlier vocational
training makes more possible. Expectations get raised. Use
of adaptive devices is common. In a day of technical advances
much more is possible on the job site in making a particular
job accessible. Successesby other handicapped individuals
pave the way for more employment opportunities. In some
communities employment opportunitiesare created based on un-
met needs in that community. In one such community a business
was set up to provide hot lunch for day care centers. It
serves to employ both handicappedand non-handicappedworkers,
provides a needed service,and contributesboth financially
and psychologicallyto the employees of the small enterprise.

Why Alice should work is no different from why you or I -.
should work. We have it as a human right. Whenajobis
“labor” something else should be sought. Handicapped individ-
uals used to clean toilets in our state institutionsbut that
was ‘labor.‘ There was no wage, no dignity, and no recog-
nition. But, it did show earl>?that more was possible..
Now, ‘work’ is possible and should be seen as a logical
course to follow. Without dignity and purpose an individual
is without hope.
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PARENT QUESTIONNAIRE
(VocationalAdvocacy for Parents-TrainersManual
Patricia D. Beebe, Kim Kessler)

1.

2.

3.

4.

Would you like your daughter or son to have a job at
some point in the future?

yes (Go to question #2)

undecided

no (Go to question #4)

Which type of placement do you consider most appropriate
for your daughter or son, after being properly trained?

sheltered workshop

competitiveemployment

type of work you pre-
fer, if any (example: food service)

don’t know

Which type of job do you cocsider most appropriate for
your son or daughter?

full-time

part-time

either

undecided

Go to question #5.

Which of the following best explains your feelings about
future employment for your son or daughter? (Circle
letter of your choice.)

a. He or she is too handicapped to ever hold a job

b. The income and benefits earned through working are
not worth giving up their present government bene-
fits

c. 1 would always worry about how my daughter or son
was treated by the people she or he worked with and
met on the job.
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5.

6.

7.

d. Transportation to and from their job would be
too large a problem

e. Other (please specify):

—

Do you like the idea of job training being conducted at
the center attended by your son or daughter?

yes

undecided

no (Go to question #8)

Below is a list of possible center activities. Please
rank each of them on a scale from O to 5, as to how
important it is in your opinion. The highest rating
is 5, meaning great importance. The lowest is O, mean-
ing no importance. Ratings of 1, 2, 3, or 4 may be used
to score between the extremes.

Leisure skills training (learningto play checkers,etc.)

Personal grooming skills

Job training

Recreationalactivities

Functional academics (learningto tell time, count
money, etc.) Go to question #7.

Whichof the followingtypesof job trainingdo you feel
it wouldbe properfor the centerto includein its
program? (Makea checkmark besidesyour answers.)

Actual on-the-jobtraining at locations in the
community

Practicing different tasks at the center (suchas
washing pots or cleaning bathrooms)

Job simulation,includingdoing work and receiving
token payment

Actual subcontractingwith various organizations
to do such things as stuffing envelopes, with a
piece-rate form of payment

-.
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8. Which of the following best explains your feelings about
job training at the center? (Circle letter of your
choice.)

a.

b.

c.

d.

e.

My daughter or son is not going to work, and there-
fore I would rather see the center concentrate on
somethingelse.

I feel that few if any of those attending the center
would benefit from such training.

I feel the center is not able to handle such train-
ing adequately.

I feel it is not an appropriate activity for the
center.

Other:
Go to question #9.

9. What are some items of potential interest you may have
when consideringthe possibility of a job for your son
or daughter.

Job satisfactionfor my daughter or son

Possibilityfor increased social contact by my son
or daughter

The gaining of additional income

Increased sense of independence for my daughter or
son

Increased freedom for myself

Other (pleasespecify):

10. Listed below are several items of possible concern to
parents of retarded adults, as you consider employ-
ment for your daughters and sons. Please find the
three of most concern to you, and rank them as in the
previous question.

Possible loss of government benefits

Quality of training for the job

Possiblemistreatment of my son or daughter
persons they work with, or other person met
the job

by
at
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11. The
are

a.

b.

12. Any

informationrequested below would be helpful, but you
free not to answer.

The sex of your child attending the center:

Male Female

His or her age:

under 20 years
20-30 years
30-40 years
over 40 years

other comments you wish to make with respect to the

Frustration possibly experienced by my daughter or son

Difficulty of getting him of her to and from work

Whether or not there are appropriate jobs avail-
able with interestedemployers

Other (pleasespecify):

topics covered in this questionnaire (use reverse side,
if necessary):

-.



COMPETITIVE WAGE

h individual with a disability has the right to earn the same
wage for the sane work as the non-handicappedemployee.

Federal law does provide that an employer in competitive employm-
ent may pay less than the minimum wage if 1) the special wage
rate is necessary to prevent the curtailment of the employee
opportunity for employment,and 2) the worker’s capacity for
work is impaired by age, physical or mental deficiency, or in-
jury. 29 C.F.R. s525.5(a)and (b).

In order for less than minimum wage to be paid the employer
must obtain a special certificate from the Department of
Labor’s Wage and Hour Division. The employer must describe the
intended occupation, and detail the disability. When a special
certificate has been issued the wage must be at least 75 percent
of minimum wage.

The wage for any work, whether hourly or piece-rate,must be based
on the actual wage earned by non-handicappedworkers doing the
same work in the same area.

There are also special certificatesavailableto allow trainees
as part of a vocational rehabilitationprogram lowered wagest
but not less than 50 percent minimum wage.

Less than 50 percent minimum wage for employmentor training
requires another special certificate.

Minnesota State law also requires a special certificate fOr pay-
ment of wages less than minimum wage.

If no permit is granted, no matter how
is handicapped, he or she must be paid
Minn.R. S5200.0030.

seriously the worker
at least minimum wage
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WHAT TO LOOK FOR IN A JOB PLACEMENT

--Continuous flow of meaningful work

--Opportunitiesforinteractionwithnon-handicappedworkers

--Availabilityof community resources

--Transportation

--Accessiblework environment

--Social climate

--Adaptationspossible

Utilize or create materials and devices adapted for skill
or rules. Provide personal assistance and supervision.
Adaptation in physical environment. Adaptation in social]
attitudinalenvironment. What is needed to make the
worker with disabilitiesblend in--not stick out.

--Individualizedjob development

--Job retention strategies

Maintain initial training contacts including job skills,
transportation,and social skills. Follow up with the
employer in an organized systematic process. Often the
job skills are fine but problems with transportationor
at home are more likely to impact the success of a job
placement.

—

.-

—.

-54-



WHERE ARE THE JOBS?

Are vocational programs geared to training for jobs available?

Are vocational training institutionsvisible to the community?
Using ‘real’ training sites for training which might lead to
employment?

Is “targeted job tax credit” being offered? Used?

Are new ideas being developed to create new jobs in a community?
I.e. small businesses, needed services.

Does your employer hire the handicapped?

Do you hire the handicapped?

Does your local social service hire the person with developmen-
tal disabilities? Church? Red Cross? Government agency?
Disabilitiescouncil?

Employment needs to be found for only one person at a time.
Each person will have different interests and different
skills. The employment is for that individual, not something
that every person at the DAC willor would chooseto do.
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LAWS THAT PROHIBIT DISCRIMINATION——

A lingering barrier to employment

ON THE BASIS OF DISABILITY—. ——

for the qualified person with

.-

.-
a disability is discrimination. Both federal and state laws
and regulationshave been passed to protect the qualified worker
with a handicap from being denied the right to a certain job
because of the handicap.

1. Section 504 provides that:

“No otherwise handicapped individual in the United
States . . . shall, solely by reason of his handicap,
be excluded from the participation in, be denied
the benefits of, or be subjected to discrimination
under any program or activity receiving Federal
assistanceor under any program conducted by any
executive agency or by the United States Postal
Service.”

29 U.S.C.~794 (Sllpp.1979).

The regulationsfor Section 504 include protections from dis-
criminatoryemploymentpractices by employers receiving federal
financial assistance. Section 504 considers a person with a
handicap as “qualified”if with reasonable accommodation
he or she can perform the essentials of a job. 45 C.F.R.
S84.3(k)(1). Reasonableaccommodationmay-include such pro-
\7isionsas making facilitiesused by the employee readily
accessible and usable to-that person, job restructuring,
modified work schedules,modifying or acquiring equipment or
devices, provisionof readers or interpreters,and other
similar accommodations. The employer is required to provide
these reasonableaccommodations“unless it would impose an
undue hardship on the operation of its program.” Undue hard-
ships will be measured in relationshipto a program’s size,
budget, cost of necessary accommodation,and natureof the
program’soperation.

2. Section501--AffirmativeActionin the Employmentof
HandicappedPersons.

Federalagenciesand the PostalServiceare requiredto
developAffirmativeActionplansfor the hiring,placement,
and advancementof personswith handicaps.

29 U.S.C. 5791.

3. Section 503 requires all employers
contracts exceeding $2,500 to take
employ and advance in employment

who hold federal
affirmative action to
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4.

qualified persons with handicaps. This affirmative
action provision states that employers should adopt
strong outreach programs to find and promote
qualified persons with handicaps and make reasonable
accommodationsthrough such means as modified work
schedulesand adaptive equipment.

41 C.F.R. 560.741.1.

Minnesota Human Rights Act

The Minnesota Human Rights Act forbids discriminationon
the basis of disability by employers, labor unions, and
employment agencies. Employers may not fire, refuse to
hire, or discriminatein terms of employment on the
basis of dsability. The Human Rights Act specifies that
persons with handicaps cannot be treated differentially
except on a “bona fide occupationalqualification.”
This means where the occupation or work performs requires
certain qualifications for the performanceof the task.
An example would be a job where ladder climbing was
necessary and the applicant was confined to a wheelchair
or had frequent seizures. Here the employed could deny
the job because a “bona fide occupationalqualification”
could not be met by the applicant. However, if a
qualified typist was denied a job because of confinement
to a wheelchairthendiscriminationcculd be claimed.

The MinnesotaHuman Rights Act requires employers to offer
reasonableaccommodationto persons with handicaps. These
requirementsare largely modeled on those contained in the
federal government’sSection 504 regulations.
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ACCESSIBILITY

Physical barriers can make all the difference in the world
to someone who cannot cross those barriers because of handi-
capping conditions. Many progressive laws have been passed
to assure that public and private facilitiesand services
provide for equal access for both the non-handicappedand
the handicapped person. As a result of these laws persons
with handicaps have the same opportunities to choose where
they live, work, and recreate as do persons who never had
barriers obstructing their path.

As more and more persons with disabilities get better and
better vocational trainingand earlier encouragementfor
independence the issue of accessibility becomes critical
to their success in achieving an assured quality of life.
Access to the full range of opportunities in housing, employ-
ment, and leisure time activitiesisaright which was hard
fought for by individualswho themselves experiencedthe
barriers.

.



SPECIFIC AREAS WHERE ACCESS HAS BEEN ASSURED B!?FEDEIVJL
OR STATE LAWS

1.

2.

3.

4.

5.

6.

The Architectural Barriers Act

This act provides for equal access to buildings which
are a) constructedor altered by or on behalf of the
United States, b) leased in whole or part by the federal
government after August 1968, or C) financed in whole Or

part by a grant or lease from the United States government
after August 12, 1968.

The Architectural and Transportation Barriers Compliance
Board assists in the enforcement of the Architectural
Barriers Act.

Section 504 requiresagencies receiving federal financial
assistance to make their programs accessible to persons with
handicaps.

The Minnesota State Building Code requires certain new or
remodeled facilitiesto provide equal access in such
areas as:

a) site approaches,

b) door and doorways,

c) automobile parking areas,

d) toilet facilities,

e) controls and electricalswitches,

f) tactile identifications.

tlinn.R. S1340.0300-.0900.

Section 504 provides for access to programs:

“NO qualified handicappedperson shall, because a
recipient’s facilitiesare inaccessible to or unusable
by handicapped persons, be denied the benefits of, be
excluded from participationin, or otherwise be s~-
jected to discriminationunder any program or actlvltY
to which this part applies.” 45 C.F.R. 584.21.

Access to Public Transportation.

This right to equal access applies to public transit
buses, rapid rail, commuter and light rail systems,
airport terminals @ hiqhway rest area facilities”
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7. Access to Voting Polling Places.

8. Parking--Handicapped Sites and Stickers.

9. Ramped Sidewalks--Every city in Minnesota is required to
install ramped sidewalks when installing or replacing
sidewalks, curbs, or gutters.

10. Wheelchair Securement Devices--?my person providing
motor vehicle transportationfor persons occupying
wheelchairs must provide safety devices. The secure-
ment device must be secured before pulling the vehicle
into motion.

-.

-.
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ADAPTATIONS -- WE ALL USE THEM

Adaptations for Mobility:

Crutches
Wheelchairs
Braces
Driving Devices
Golf Carts
Elevators

Adaptations for Communication:

Braille
Speak Boards
Hearing Aids
Computers

Adaptations for Work:

Safety Glasses
Steel Toed Shoes
Tool Belts
Flip Cards with
Job Symbols

Prongs to Get the Toast Out

Adaptations for Leisure:

ElectronicGames
Popcorn Makers
Knob Controlled Stereo
Computer
Double Blade for Ice Skates

Walkers
Mopeds
Pallets
Helicopters
Hand Pedalled Tricycles

Typewriters
Federal Express
Bliss Symbols

Stool to Stand On
Two People Doing One Job
A Three Piece Suit
Handmade Device to Pick

Up Laundry
Bins for Sorting

Water Flotation Devices
Hot Tubs
Roller Skates
Signed Television Programs

And, what about adaptations for behaviors?

Every day, in every family and work placel adaptations are being
made for people’s behaviors. A factory worker ignores her Co-
workers gripe sessions. One family member takes over another’s
job before that person gets more upset and breaks something” we
learn from each other how to adapt our behavioro The rules are
different in different places. In one job the workers can talk to
their hearts’ content. In the next job doing the same work, the
rules may require silence. One family encourages loud disputes
and saying what people think, but another family might frown
heavily on raising voices.

We can’t teach needed behaviors isolated from natural environ-
ments. Environmentsdetermine the acceptablebehaviors. What is
acceptable in a classroom learning grocery shopping skills is
different than what is acceptable in the actual grocery store.
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THE JOB PARTNERSHIPACT

In October of 1982 the Job Training PartnershipAct (JTPA)
was signed into law to replace the ComprehensiveEmploy-
ment and TrainingAct (CETA). The purpose of JTPA is:

To establish programs to prepare youth and
unskilled adults for entry into the labor
force and to afford job training to those
economicallydisadvantaged individuals
and other individuals facing serious
barriers to employment who are in special
need of such training to obtain productive
employment.

Minnesota’s allocation for the period of October 1, 1983 -
June 30, 1984, was $29 million. $21.3 million of that alloca-
tion went for local job training, support services and adminis-
tration. $4.1 million was allocated for services to groups
with special needs and statewide coordinationactivities.
Other groups served were dislocated workers and displaced
homemakers.

Persons vith handicaps ‘are included in the ‘specialneeds
group”, as identifiedby the Governor’s Job Training Council.
These persons may receive the same job training services
offered to any eligible participant of a job training pro-
gram. Training services include remedial education,class-
room instruction,vocational counseling, temporarywork
experience, on-the-job training, job upgrading and retraining
job search assistanceand job placement.

The decision to serve special groups is made primarily by
local private industrycouncils. The Governor’sJob Train-
ing Council allocates funds to local program operators for
job training. The allocations are based partly on
recommendations by local private industry councils and
partly on labor market informationgathered about the area.

To find out what programs are being offered in your area
contact the local job training office or write to the
Governor’s Job Training Office, 690 American Center Build-
ing, 150 E. Kellogg Blvd., St. Paul, Minnesota 55101.
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CONTACT FOR JOB TWINING PARTNERSHIP ACT

Atkin, hiton, Cook IMU Rey Bnlm VennillionDive,MidweyS&d
Koochiching,Lake snd St. his NortheestNinneiotsO%iceof Viin.k MN55792

IhhIth

Kittsoa, Ma.&@. Norman.Mningtou
Polk,RedbiccendRoseeu

JobTxaining 21&749.1274
JulieSmith 332Ci@Hell
DuluthJobTrainingPmgmau DnllltbMNS5302

218/723-3776
MsryLou- P.o.Box187
Inter41untyCommunityGnmcil Oklee,MN56742

218/796-5144
InthefoI!owing19-es personsmaycontut tie Rursl Minnesota(2meemtrtid RnpIoymeatProgram
(CEP)EmploymentsadTrdning Centeraesreetthem.
Becker,Beltrsmi(he,Uey,
Cleuwster,CnYWW~ng,Douglas,tit
%Mard,Me oftheWoods,
Mahnomen,Momsm, Otter Ted, Pbpe,
Stevens, TodcLTrsverse,Wadenasad
Ww

BentoILShertnune,SteernsendWright

Chisago,14 Kanshec,MUe SACS
endPine
KandiyohiMcLeo4 Meekersnd

BigStone,Chip= LscQuiPerle,
SwiftandYellowMedicine

ClarenceDobmeier

pigsChristensen

AlanWegni)d

hlsn~

RuthSpidahl

DaveValewo

Janie Homuth

Gly Mgo

RonGoo&ich

BarbaraBeaver
St. CloudJ*Ttining_

VlcVsnecek
Mm job.TrainingO!5ce
DonSeehergcr
W- JobTminingOIEce

J- buritsen
13ahieFiveCom.muniqActioncouncil

..

suite266,7W cedarSL
AlerdndtiMN56303
612/763-3107
1008WashingtonAve.
Bemidji MNS6601
21817S1-8012
1919s.sixthSL
Breinerd,MN56401
218/829-28S6
108RooseveltAn.
D@nitIakes,MN56501
2181847-2101
LincolnCenter,12SLincolnAve.
FergnsFsll%MN56537
218/7364963

LindberghSqusreBldg.
211Fm St.S.E.
LittleFells,MN56345
612/632-23S6
TownsiteCenter,810FourthA=.S.
Moorhead,MN56560
2181233-1541
202SeventhSt.E., Morns, MI?56267
6121S89-3900
202H.Fourth%..Stsples,MNS6479
2181894-3771
2m Fht SL l!.
St.cloudMN 56302
612/2SS4262
47N.Perk St, Mom MN55051
61216794S11
201ss.FiitSt.
WWmar,MN56201
6121231.S173
CommunitySeticeCenter
Montevideo,MN56265
6121269-6S78
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Lincoln,Lyon,PipestoneandRedwood

Cottonwood,Jackson,Murmy,Nobles
andRock

Fsxihault

Blue Earth

Brown,LcSueur,Martin,Nicollet,
Sibleyand Waseca

Dodge,Goodhue,Rice,Steele and
Wabasha

Fillmore,Fmebom,Houston,Mower,
OhnstedandWlnona

Ron Lahat
MarshallJobTmin,ing Ofiice

SandraDemuth
Wotigton Job Tmining Ofi5ce

Shirley Olin
WatonwanCountyJobTraining office

John Twait
FaribaultCountyJobTraimng Office

RandyGi.lreath
Blue Earth CountyJobTtig Office

JohnWoodWick
MinnesotaValleyActionCauncil

Jaci Tri
Goodhue-Rice-Wahasha
CitizensActionCourIcLI
MikeMa.her
SEhfCAC

—- ..
inoka CmntyJobTraining Center

Carver Janette Tupa
Gwer Counv Employmentand
TminingDivision

Dakota Pemy Zachaxy
Dakota CountyJobTm.iningPmgm.rns

Hennepin Jim Rossbach
Hen.nepinTechnicalCenters

Ramsey SharonSellie
RamseyCountyJobTrainingCenter

Scott JeanSinel.1
Scott CountyJobTrainingCenter

Washington Janet Ames
WashingtonCountyJobTting Center

St.Paul CenterforYouthEmploymentand
Training

Minneapolis TomTremmel
MinneapolisEmploymentand Training
Progmm

700 N. Seventb SL
Marsu MN 56258
507/537-7166
511lothSt.
Worthington,MN56187
507/376-3113
WatonwanCountyCourthouse
St. James,MN56081
507/375-3341, eti 28S
FaribaultCoUI@Courthouse
BlueEarth. MN56013
507/526-2240
410 Fifth St.
Mankato,MN56001
507/625.9034
709 S. Bread
Mankato,MN56001
507/345-6822, eti 216
281 Main St
Zumbmta MN55992
507/732-7391
Tew MemorialBldg.
Rush.foxd,MN55971
507/864-7741
7150 E. RiverRoad
—---—~
Fridley,MN55432
612/571-8500
Caner C-m@ COwthouse
ChaakiuMN 55318
612/448-3661, ext 252
OldCourthouse,Fourth& Vemlillion
Hastings,MNS5033
612/437-2822
7145Haniet Ave.S.
Richfield,MN55423
612/861-7481
GladstoneCommunityCenter
Frost Ave. & MantonSt.
hfaplewood,MN55109
612/770-8900
Scott Cou.n@Cmrt.house
Shakopee,MN55379
612/445-7751
2000 Industial Blvd.
St.illwater,MN55082
612/439-3220, ext 193
615 S. Chatsworth
St. Paul, MN55102
612/298-0116
310%CityHall
Minneapolis,MN55415
612/348-8036
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JIB TRAINING PARTNERSHIP ACT ALLOCATIONS To MINNESOTA
October 1, 1983- June 30, 1984 - f

f
The key contact person and a~!ocatlonsfor each service area are: i. .

●

Training SummerYouth
Services Employment%4 ,

ServiceArea’ KeyContact Allocations Allocations

‘ mthwest Minnesota Thomas \orgens
218/281-1396

$ 426,167

$ 2,243,156

$2,003,309

$ 426,167

$ 1,686,097

$ 658,849

$ 739,578

$ 1,261,391

s 149,864

$ 1,041,690

$ 197,366

$ 532,406

$ 472,679

$ 382,270

s 250,480

$ 884,803

$ 1,26B,558

$ 260,317

Rural Minnesota CEI? Inc.
(North Central Minnesota)

Northeast Minnesota

Larry6uboltz
218/847-9205

$1,370,190

$1,223,684

$ 260,317

$1,029,921

Dennis Wain
218/749-1274

City of Duluth EvaLacey
218/723-3771

CentralMinnesota EldonKirgiss
612!2S5-4262

southwest Minnesota

Sou[h Central Minnesota

SoutheastMinnesota

Catver County

EidonKirgiss
6121255-4262

$ 402,445

$ 451,757 “-MaryBrunkow
5071457-5470

RichardHarris
507/285-8102

$ 770,498

TheresaErickson
612/448-3661

$ 91,542 ,

Suburban Hennepin County $ 636,297 !William Brumfield
612/348-5203

Scott County Michael Lorinser
612/445-77S1

$ 120,557

$ 325.243Anoka County
.

Dakota County

JerryVitzthum
612/571-8500

PercyZachary
612/437-2822

$ 288.727

RamseyCounty ChristineLarsen
612/770,8900

$ 233,503

FredFeuerpfeil
612/439-3220

$ 152.968Washington County

City of St. Paul RichardThorpe
612/298404

$ 540,465

City of Minneapolis $ 774,875

$B,933,306

DonnaHarris
612/348-4383

$14,624,83U

“See “Key Contact Person” listfor your county’sservicearea.



THE TARGETED JOBS TAX CREDIT PROGRAM

For every eligible person hired under the Targeted Jobs
Tax Credit Program the employer receives a waqe credit
the first year equal to 50 percent of wages paid up to
$6,000-- or a $3,000 maximum credit. The second year the
credit is 25 percent of wages up to $6,000--or $1,500
maximum credit.

‘Whoisthe “targetedgroup?”

Persons eligible must belong to one of the following:

1. Handicappedpersons who are enrolled in or have com-
pleted vocational rehabilitationprograms.

2. Young peo~le, 18 through 24 years of age, who are
from low-income families.

3. Persons who have been receiving general welfare
assistance for 30 days or more.

4. Recipientsof Supplemental Security Income (SS1)
payments.

Other targeted groups included low income Vietnam-era
veterans, welfare clients receiving AFDC, participantsin
WIN (Work IncentivePrograms) and young people age 16 and
17 from low income families for summer employment.

Who selects the employee?

The employer hires the person who best meets their
needs and requirements.

What is the procedure for the employer to receive the Tax
Credit ?

1. The Job Service issues a voucher to an individual,
being consideredfor the job, stating they are a
member of a “targeted”group.

2. If the person is hired, the employer COmpletes
five items on the voucher, signs it, and mails
it into the Job Service office--a 10-ininutejob.

3. The Job Service sends the employer an EMPLOYER
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CERTIFICATION which is then used for tax credit.

‘Jhatare the restrictions for the employer?

The tax credit is limited to 90 percent of the
~z~loyer’s tax liability. However, the employer
can carry unused portions of the credit back
three years or fomard 15 years.

Also, the voucher or written request for certification
to the Job Service must be on or before the employee’s
first day of work in order to claim the tax credit.

Job Service is listed in the telephone directory under
“MinnesotaState Offices” or “GovernmentOffices-State.”
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HireAbility

HireAbility is a consortiumof five’’Project~:ithIndustry”
job placement units in Minnesota and h’isconsln,working
with the Minnesota Divisicn of ~~ocatlonalRehabilitation.
HireAbility has already ~laced over 6,000 employees with
disabilities in competitiveemployment.

HireAbilityworks directly with employers to screen and
place the best suited applicant for the job. The project
also provides on-site evaluation once placement has occurred
to determine if the placementworks for both emPloYee and
employer.

A toll free number is available for more information 1-800-
328-9095.
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The goal of this job program is to help businesses grow and
at the same time create long-term employment opportunities
for unemployedMinnesotans. The Minnesota Emergency Employ-
ment DevelopmentProgram was established by the State
legislature to provide temporary payroll subsidies to
employers to help create 12,000 new permanent jobs.

This program is geared to new businesses and newly expanding
businesses. M employer who hires an employee under this
program may be reimbursed up to $4 an hour in wages and up to
$1 an hour in fringe benefits, for up to six months. There
is no limit to the number of workers a business can employ
under this program. The Targeted Jobs Tax Credit Program
can be used at the same time by hiring employees who qualify
for the program. The tax credit will be applied to the
portion the employer pays in wages.
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MEED Allocations andContact Persons
Here are the persons tocontactfor jobs in each sewice area,and the appropriations
for each area. In some cases, the contact person’s office lies outside the area, but
they will be able to provide the appropriate information.

tinneapolia, $4,999,917
Donna Harris, City Hall 348-4386

St. Paul, $3,781,103
Richard Thorpe, City Hall
~ Zq z -!s11
Duluth,S1,583,874
Eva Lacey, city offices
2181723-3419

Anoka County, $2,873,074
Jerry Vitzthum, Fridley 571-6500

Carver County, $528,941
Theresa Erickson, Chaska
448-3661

Dakota County, $2,635,070
Percy Zachary, Hastings437-1921

Hennep!n County, $6,918,615
Bill Brurnfield, Government
Center 3484139

Ramsey County, $2,251,510
Chris Larsen, Maplewood
~0-8900

Scott County, $725,301
Michael Lorinser, Shakopee
445-7751

.-.-. .

,:
.

Washington County, S1,422,096
Fred Feuerpheil, Stillwater
429-3220
St. Louis, Koochiching, Itasca,
Aitkin,Carlton,Lakeand Cook
counties,$8,107,221
VincentGentilini,Arrowhead
EconomicOppotiunityAgency
218/749-2812
Rice,Goodhue,Wabasha,Steele,
Dodge,Olmsted,Winona,
Freeborn,Mower,Fillmoreand
Houstoncounties,$5,658,946
MaryBrunkow,Winona
EconomicSecurityDept.
5071457-5470
Sibley,Nicollet,Brown,LeSueur,
Watonwan,BlueEarth,Waaeca,
Martinand Faribaultcounties, _
$3,239,666
GeorgeChase,Economic
SecurityDept.,Mankato .
507/369-6723

$.
“,

,

Renville, McLeod, Kandiyohi,
Meeker, Stearns, Wright,
Sherburne, Benton, Miile Lacs,
Kanabec, Pine, Iaanti and Chisago
counties, $6,995,213
Dale Heimermann, Economic
Security Dept., St. Cioud
612/255~266

Big Stone, Swift, Chippewa,
Lac (Xii Parte, Yeliow Medicine,
Lincoin, Lyon,Redwood,
Pipeetone,Murray,Cottonwood,
Rock,NoblesandJackson
counties,$2,512,637
Rick Hokaneon,EconomicSecurity
Dept., St, Paui, 612/296-6056

Kittson, Roseau, Marshall, Polk,
Pennington, Red Lake and
Norman counties, $1,566,359
Economic Seourity Dept.,
Crookston 218/2614593

Lake of the Woods, Beltrami,
Mahnomen, ClearWater,Ciay,
Becker,Hubbard,Cass,Wilken,
Traverse,Ottertail,Grant,
Douglas, Stevens, Pope, Wadena,
Todd, Morrison and Crow Wing
counties, S6,570,063
Larry Buboltz, Rural Minnesota
CEP,inc.,DstroitLakes
218/S47-9205or 600/4924804

. . . . . - . .
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FACTS ABOUT WORXERS WITH DISABILITIES

Disabled workers are as productive as non-disabledworkers.

-Several st,udiesshow that workers with disabilities,proper-
ly and selectivelyplaced, are very productive workers.

-E.I. DuPont de Nemours & Co., America’s 16th largest employer,
conducted an eight-monthstudy of 1,452 employees with phy-
sical disabilities. 91 percent were rated average or
better on job performance.

Disabled workers are safe.

-The DuPont studies show that 96 percent of disabled workers
were rated average or better on safety--bothon and off the
job.

-In another study of 100 large corporations,57 percent of
the corporationsreported lower accident rates for employees
with disabilities,41 percent reported accident rates which
were the same as those of able-bodied employees, and only 2
percent reported higher accident rates.

Company insurance rates will not skyrocket if disabled
employees are hired.

-A survey of 279 companies conducted by the U.S. Chamber of
Commerceandthe National Associationof Manufacturers says
that 90 percent of those companies report no effect on insur-
ance costs.

-RegardingWorker’s Compensation: “Second Injury” laws are in
effect in all 50 states; these laws protect the employer, by
limiting liability for on-the-job injuries caused or aggravated
by an employee’shandicap. Actually, claims to the Second Injurl-
Fund are seldom made--a tribute to the safety consciousnessof
employees with disabilities.

-Regarding health insurance: Extending policies to include
disabledworkers probably will have little, if any, impact
on the cost of providing benefits--u=s.Bureau of Labor
statistics indicate employeeswith disabilitiesdo not use
more illness and accident benefits than other employees.

It doesn’t cost a lot of mcney to make adjustments in the
work~lace.

-Probablynot. The HireAbility placement staff who follow up
placementswith a visit to the workplace--reco~end onlY
necessary modifications,such as a $15 desk lamp.
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-When a modification is necessary, 51 percent cost nothing and -
20 percent cost between $1 and $500; but most disabled work-
ers require no special work arrangements according to the
DuPont study.

Cornp3:iescan get tax credits for employing disabled workers?

-Yes. A federal program allows most companies to receive
Targeted Job Tax Credits when they employ disabled workers.
A company can receive a credit of up to $4,500 for each employee
during his or her first two years of employment under this pro-
gram. Company accountantsand tax attorneys love it.

Absenteeism isn’t greater among disabled workers.

-The DuPont study shows that 79 percent of the workers with
disabilitieswere rated average or better in attendance
than other workers.

-In the study of 100 corporations? 55 percent of the corpora-
tions report lower absenteeismfor disabled workers, 40 per-
cent found no difference,and only 5 percent found higher
absenteeism.

Disabled workers don’t have a higher turnover rate.

-The members of HireAbilityreport 80 percent of their place-
..

ments are on the job a year or more.

-The DuPont study reported 93 percent of their employeeswith
disabilities have average or better records of staying on
the job.

-In the study of 100 corporations,83 percent reported lower
turnover rates for workers with disabilities, 16 percent
reported the same turnover rates? and only 1 percent re-
ported a higher turnover rate.

Disabled workers are acceptedby other em~loyees.

-Most employeeswith disabilitiesare accepted when co-workers
begin to see them as a person, not as a disability. We fear
what we do not know; as we come to know and understanda new
person or a new situation,we learn to accept.

Disabled workers don’t need preferentialtreatment.

-Most want an equal chance to be hired, work hard, receive
training and be promoted based on their abilities.
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For questions or complaints regarding assessabilityunder the
State Building Code contact:

Minnesota State Council for the Handicapped
Metro Square
Seventh and Robert Streets
St. Paul, MN 55101
(612) 296-6785
TTY (612) 296-8205

For complaints against an employer with federal contracts of
$2500 or more, contact the:

Office of Federal Contract
Compliance Programs
U.S. Departmentof Labor
100 North 6th Street
Minneapolis,MN SS403

For complaints against an employer receiving federal financial
assistance, contact the federal agency providing most assistance.
E.g., for complaints involving financial assistance from the
Department of Health and Human Services, contact:

Regional Director
OCR/HHS/RegionV
300 South Wacker Drive
Chicago, IL 60606
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For more informationor assistance contact--

Inquiries or complaints regarding wa9es:

Commissionerof Labor and Industry
444 Lafayette Road
St. Paul, Minnesota 55101

The Job PartnershipAct:

Governor’s Job Training Office
690 American Center Building
150 E. Kellogg Blvd.
St. Paul, MN 55101
(612) 296-8004

Minnesota Emergency Employment DevelopmentProgram:

Contact local Unemployment CompensationOffice

Call (612)

HireAbility

Toll-free

or
297-4566

Number 1-800-328-9095
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Ankle Dtdptom
J* pkUllUIL. scvcrciyhandicapped:compeoavcunpioy-
nux cost- follow-up:spcaalcduaoonprqWaML.
Iong+cnrlraemlon

7%ispaperdescribesrhe resufrsof a three-yearjob
phmttenr projecrjbrMO&rarelyandsevereiyW“-
W@ ~“* h V7@t?k 7%iSp~je~ &e&~
a raining and Ldwcocy Oppmtdto placementIkar
inwive!dCl%?nlnuinin8 &y~~ thejob site. S@
- ah tmakpiace W! Co-wrkm atui
employers.AUciientswerepad byemployersasptW
ofdaeregub wnkfo=r.Alshoughhe pmjefl ismu
ongoingasitseh;0 rqkare mining atuipkxement
pMCdU?CSdUVU8h0Wfi?@ti.a h t~e*Ym
pohr,a C1l’enrsAm&beenpkxed. Wl”!h42Ialmldy
nvnking,jbrarerentionmreofd?%. tie M“viduais
havecoileaiveiyand 3265,(.M&p&i weilover
Q6.W insrareadfded taws.Moreover.mm @
thesecfientshad longrectmisofudiuionj%m non-
sheiteraiandevensheircredwvr&since theywere
!&wedbypmfm’onais amipartnrsas ““mdisddv
unemplquble.‘“ m Ivpon highil”ghrsthe ftq”b
dumacrerisn”csand ctmcbiom drmun* srqf &
fens fo thispint.

Thejob phcementof tnodcrdy andscwrclyhand-
icappedindivxduahhasbeguncotcceivetious anm-
uon wifhin the pas scved ycan. As it has become
i~ingiy evident thal adultday pmgmms (3darny.
Sheehan. Horncr. & Boles. 1980) and sheltered
workshops (Whitehcad.1979)arcnoftbe onlyvoca-
tionalahernativcsformoderatelyandseverelyhand-
icappedfHsOnS.effortshavesprungupto initiawand
CvaluasenonshclUr&lcompetitiveUnploytncruasa 1*
restrictiveoption (RcvcU. Arnold.Taylor.& ZaiK-
Blotncr.1982).
In 0= =ens progmrn. Clarke. Grunwood*

Abramovia. and Bellamy (-1980) provided a
demonstrationof howmodemtclyandscverciyhand-
iuppcdyoutl’imightbe placedintosummerjobs thax
would facilitateheir eventuallong-(ermcom~ricive
employment.Maucr,Teas. and Bates (Now 1) have
aisodmomradthc sUc&4ul aspectsof IYxnpaidve
employrncm with a sndl number of school-age
trainableresardd yourh.Similariy,Sowers,l%omp-
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